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ABSTRACT This study explores the integration of technology in teaching Filipino to college students, aiming to
identify effective practices, challenges faced by educators, and the impact on student engagement and learning
outcomes. Through a case study approach, the research examines how educators utilise digital tools and platforms
to enhance Filipino instruction, focusing on interactive resources, multimedia, and collaborative technologies.
Findings indicate that technology significantly boosts student engagement, improving retention and participation,
while also fostering better learning outcomes through instant feedback and accessible resources. However, challenges
such as technical issues, limited device access, and distractions were noted. The study recommends ongoing
professional development for educators, investment in infrastructure, and a balanced approach to blending traditional
and digital teaching methods. These insights contribute to optimising technology use in Filipino classrooms,
promoting a more engaging and effective learning environment for students.

INTRODUCTION

In the 21* century, the integration of technolo-
gy in education has become a global imperative,
transforming traditional pedagogical approaches
and enriching the teaching-learning experience. The
increasing reliance on digital tools has shifted how
educators deliver content, engage learners, and
assess outcomes. The United Nations Sustainable
Development Goal 4 emphasises quality education
and highlights the role of technology in achieving
inclusive and equitable learning opportunities
(United Nations 2015). Across the globe, educa-
tional systems are adapting to this shift, investing
in digital infrastructures, teacher training, and in-
novative pedagogies to prepare students for a
technology-driven world (De Chavez et al. 2025).

In the Philippines, the Department of Educa-
tion (DepEd) has been at the forefront of promot-
ing technology-enhanced learning. The implemen-
tation of initiatives such as the Digital Rise Pro-
gram underscores the government’s commitment
to leveraging Information and Communication
Technology (ICT) to enrich instruction and improve
learning outcomes (Digital Rise Program: Enhanc-
ing ICT Integration in Philippine Education 2019).
Central to this vision is the integration of technol-
ogy in subject areas that form the core of the K-12
curriculum, including Filipino. As the national lan-
guage, Filipino plays a vital role in fostering na-
tional identity, cultural appreciation, and commu-

nication skills. Integrating technology into its in-
struction ensures that the teaching of Filipino re-
mains relevant and responsive to the needs of 21
century learners (Lamorinas et al. 2024).

The rapid advancements in educational tech-
nology offer numerous benefits, such as facili-
tating differentiated instruction, enhancing stu-
dent engagement, and providing access to di-
verse resources. Interactive applications, multi-
media tools, and online platforms have proven
effective in making language learning more dy-
namic and student-centred. These tools also ad-
dress the diverse learning preferences of stu-
dents, allowing them to acquire knowledge at their
own pace. However, the success of technology
integration relies on more than just access to
tools, as it requires innovative and effective prac-
tices that align with pedagogical goals and the
specific needs of the subject being taught (In-
ternational Commissiononthe Futures of Education 2021).

Despite the widespread recognition of tech-
nology’s potential in education, there is limited
research focusing specifically on its integration in
teaching Filipino. While existing studies have ex-
plored the broader implications of technology in
education (Mishra and Koehler 2006; Schrum and
Levin 2013), the unique challenges and opportu-
nities presented in teaching Filipino as a language
and cultural subject remain underexplored. Filipi-
no teachers often face unique contextual barriers,
including limited resources, inadequate infrastruc-
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ture, and a lack of training specific to language
teaching with technology (Nettey et al. 2024; Toma-
ro 2018). These challenges are compounded by
resistance to change among some educators and
learners, further hindering the adoption of innovative
practices.

Furthermore, most frameworks for technology
integration in education, such as the Technologi-
cal Pedagogical Content Knowledge (TPACK)
model, are generalised and do not address the par-
ticular requirements of teaching Filipino (Harris et
al. 2009). The teaching of Filipino involves not only
language acquisition but also the promotion of
cultural awareness and critical thinking, which ne-
cessitates strategies that go beyond conventional
methods. Teachers must find ways to integrate tech-
nology while preserving the cultural and linguistic
integrity of the subject. Existing literature high-
lights the gap in identifying and documenting ef-
fective practices that can guide Filipino teachers
in overcoming these challenges and optimising the
use of technology in their classrooms.

This study seeks to address these gaps by
documenting and analysing effective practices in
the integration of technology in teaching Filipino.
Through a case study approach, it aims to provide
a comprehensive understanding of how educa-
tors successfully incorporate technology into their
teaching strategies, navigate challenges, and cre-
ate impactful learning experiences for their students.
By focusing on practical and context-specific so-
lutions, this research will shed light on the ways in
which technology can enhance language instruc-
tion while maintaining the cultural richness and
relevance of the Filipino subject.

The findings of this study will contribute to
the growing body of literature on technology inte-
gration in education and serve as a valuable re-
source for educators, policymakers, and stakehold-
ers. It will provide actionable insights and recom-
mendations to help Filipino teachers harness the
potential of technology to address the evolving
needs of their learners. Additionally, it will inform
professional development programs and policy
initiatives aimed at fostering effective technology
integration in Filipino classrooms. Ultimately, this
study aspires to bridge the gap between techno-
logical advancements and pedagogical practices,
ensuring that the teaching of the Filipino language
evolves in step with the demands of a globalised
and digitalised world.

Int J Edu Sci, 53(2): 97-105 (2026)

RONNIE B. RUBI

Objectives of the Study

This study seeks to explore the effective prac-
tices in integrating technology in teaching Filipino
for college students. Furthermore, the study seeks
to explore how educators overcome challenges in
using technology in Filipino classrooms, analyse
the impact of technology integration on student
engagement and learning outcomes in Filipino.
Lastly, based on the findings provide recommen-
dations to optimise technology use in teaching
Filipino.

MATERIAL AND METHODS

The study employed a qualitative case study
design to gain an in-depth understanding of the
integration of technology in teaching Filipino. Case
studies are particularly effective for exploring com-
plex phenomena within real-life contexts (Yin 2017).
This approach enables the researcher to document
specific practices, analyse challenges, and assess
their resolutions while capturing the nuances of
technology’s impact on teaching and learning.

The research was conducted in a state college
of the Bicol Region, Philippines, focusing on Fili-
pino courses. Participants include Filipino educa-
tors, college students, and administrators. Specif-
ically, a purposive sample of 5 college instructors
proficient in integrating technology into their Fili-
pino lessons were selected, along with a focus
group of 12 students enrolled in Filipino courses
from the four departments of the college. Addi-
tionally, key personnel supporting technology in-
tegration in instruction were also interviewed. Par-
ticipants were chosen through purposive sampling
to ensure the richness and relevance of the data
collected (Creswell and Poth 2018).

Data collection involved four primary methods,
that is, semi-structured interviews, focus group
discussions (FGDs), and classroom observations.
Semi-structured interviews were conducted with
educators to explore their teaching practices, chal-
lenges, and strategies for overcoming obstacles,
as well as their perceptions of technology’s impact
on student engagement and learning outcomes.
Administrators and IT staff were also interviewed
to gain insights into institutional support, policies,
and technological infrastructure. FGDs with stu-
dents were conducted to gather perspectives on
their experiences with technology-enhanced Fili-
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pino instruction, engagement, and learning out-
comes. Classroom observations documented real-
time practices in technology integration, focusing on
tools, teaching strategies, and student interactions.

Thematic analysis was employed to analyse
the qualitative data, following the framework pro-
posed by Braun and Clarke (2006). This process
involves familiarisation with the data through re-
viewing transcripts and field notes, coding signi-
ficant data points, grouping codes into overarch-
ing themes, and interpreting the themes in relation
to the study’s objectives. To ensure data validity, trian-
gulation will be used by cross-verifying information
from multiple sources (Denzin 2018).

Ethical considerations are central to this study.
Participants were briefed about the study’s objec-
tives and procedures, and informed consent was
obtained prior to participation. Pseudonyms were
used, and data were securely stored to ensure con-
fidentiality. Participation was voluntary, and par-
ticipants were told they may withdraw at any time
without repercussions. Ethical clearance was also
secured from the relevant institutional review board
to uphold research integrity.

RESULTS

Presented in Table 1 are the effective practices
in integrating technology in teaching Filipino for
college students.

Use of Multimedia Tools

The use of multimedia tools such as videos,
interactive slides, and language-learning apps
emerged as a cornerstone practice in integrating
technology into Filipino teaching. Teachers lever-
age these tools to make lessons engaging, improve
comprehension, and deepen students’ apprecia-
tion of Filipino culture. For instance, videos show-
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casing cultural festivals or traditional Filipino folktales
provide visual and auditory stimuli, which enhance
students’ understanding of language nuances.

One participant shared, ‘“Kapag gumagamit kami
ng videos, mas nakikita ng mga estudyante ang kaug-
nayan ng wikang Filipino sa kanilang kultura. Na-
kakatulong ito na maengganyo sila sa klase.” (When
we use videos, students better see the connection of
the Filipino language to their culture. This helps in
encouraging them to participate in class).

Gamification

Gamified platforms such as Kahoot and Qui-
zlet are widely used to boost student motivation
and engagement. These tools turn language learn-
ing into an interactive and competitive experience,
encouraging active participation. For example, us-
ing a Kahoot quiz on Filipino idiomatic expressions
fosters retention by making the process enjoyable.

One teacher noted, “Kapag nagkakarawat
ning mga quiz games arog kang Pinoy Henyo, hin-
di nila napapansin na natututo na sila. Mas na-
tatandaan nila ang mga leksyon.” (With games
like Pinoy Henyo, they do not realize they are already
learning. They remember the lessons better).

Blended Learning Approaches

The combination of face-to-face and online
learning modalities provides flexibility and ensures
that students can access materials beyond class-
room hours. Teachers often supplement in-class
activities with online exercises, allowing students
to learn at their own pace.

A respondent explained, “Napansin ko na mas
nagiging independent ang mga estudyante kapag
may access sila sa online materials. Mas may pana-
hon silang mag-review ng mga leksyon.” (I no-
ticed that students become more independent
when they have access to online materials. They
have more time to review lessons).

Table 1: Effective practices in integrating technology in teaching Filipino

Themes

Key findings

Use of multimedia tools

Teachers use videos, interactive slides, and language-learning apps

to enhance comprehension and cultural appreciation.

Gamification

Platforms like Kahoot and Quizlet are utilised to motivate and

engage students in learning Filipino.

Blended learning approaches

Combining face-to-face and online learning provides flexibility,

improving access to materials.

Language learning platforms

Digital tools like Duolingo or local Filipino apps are integrated

for vocabulary and grammar enhancement.

Int J Edu Sci, 53(2): 97-105 (2026)
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Language Learning Platforms

The integration of digital tools such as Duolin-
go or locally developed Filipino apps aids in vo-
cabulary building and grammar enhancement.
These platforms provide immediate feedback and
personalised learning pathways, addressing stu-
dents’ individual needs. One participant remarked,
“Ang mga language apps tulad ng Duolingo ay
malaking tulong sa pag-aaral ng mga bata ng
mga bagong salita at tamang gramatika.” (Lan-
guage apps like Duolingo are a big help in teach-
ing students new words and correct grammar).

Presented in Table 2 are the challenges in us-
ing technology in Filipino college classrooms.

Technical Issues

Technical issues, such as unreliable internet
connectivity and limited access to devices, are
prevalent challenges in integrating technology into
Filipino college classrooms. These problems are more
pronounced in rural areas where technological infra-
structure is underdeveloped. To address this, educa-
tors prepare offline content and low-bandwidth ma-
terials, such as downloadable modules and pre-re-
corded video lessons, ensuring that students can
continue learning even with limited resources.

One participant noted, “Hindi maiiwasan ang
problema sa internet, lalo na sa probinsya. Kaya
naghahanda kami ng offline materials para sig-
urado pa rin ang pagkatuto ng mga estudyante.”
(Internet problems are unavoidable, especially
in the provinces. That’s why we prepare offline
materials to ensure students can still learn).

Digital Literacy Gaps
Another challenge is the varying levels of dig-

ital literacy among both educators and students.
Many lack the technical skills to effectively use
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digital tools for teaching and learning. To bridge
this gap, institutions have implemented workshops
and training sessions that focus on enhancing digital
competencies.

One educator shared, “Marami sa amin ang
hirap gumamit ng mga bagong teknolohiya, pero
malaking tulong ang training sessions na ib-
inibigay ng aming paaralan.” (Many of us strug-
gle with using new technologies, but the training
sessions provided by our school are a big help).

Content Adaptation

The lack of readily available culturally relevant
and curriculum-aligned digital resources forces
educators to create or adapt materials. Teachers
spend additional time developing content that re-
flects Filipino culture and literature while aligning
with pedagogical goals.

One participant explained, “Kulang ang mga
materials na nakalapat sa kultura natin, kaya
kadalasan kailangan naming gumawa ng sarili
naming mga resources.” (There is a lack of materi-
als that are rooted in our culture, so we often have
to create our own resources).

Resistance to Change

Resistance to adopting technology remains a
significant hurdle, particularly among educators
who are more accustomed to traditional teaching
methods. This resistance stems from unfamiliarity,
perceived complexity, or fear of failure. Mentoring pro-
grams and the demonstration of tangible benefits have
been effective in reducing this resistance and fostering
a positive attitude toward technology integration.

One educator stated, “Noong una, ayoko tal-
agang gumamit ng technology kasi nakakapani-
bago at parang komplikado. Pero nang makita
ko kung paano nito napapadali ang pagtuturo,

Table 2: Challenges in using technology in Filipino college classrooms

Themes

Key findings

Technical issues
Digital literacy gaps
Content adaptation

Resistance to change

Offline content preparation and use of low-bandwidth materials
address unreliable internet and device limitations.

Workshops and training sessions for both educators and students
improve competency in using digital tools.

Teachers create or adapt digital materials to ensure cultural and
curricular relevance.

Mentoring programs and showcasing benefits reduce resistance
among educators and students.

Int J Edu Sci, 53(2): 97-105 (2026)
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naengganyo na rin ako.” (At first, | really didn’t
want to use technology because it felt new and
complicated. But when | saw how it made teach-
ing easier, | became more motivated).

Table 3 presents the impact of technology in-
tegration on student engagement and learning
outcomes.

Increased Engagement

The integration of technology in teaching Fili-
pino has significantly increased student engage-
ment. Interactive activities, such as quizzes and
games, along with multimedia tools like videos and
animations, create an engaging learning environment
that fosters active participation. These tools capture stu-
dents’ attention and make learming enjoyable, reducing
boredom and disengagement in class.

One teacher shared, “Kapag gumagamit kami
ng interactive tools, mas nakikilahok ang mga
estudyante sa mga talakayan at aktibidad.” (When
we use interactive tools, students are more involved
in discussions and activities).

Improved Learning Outcomes

Technology-driven lessons have led to nota-
ble improvements in student performance, partic-
ularly in grammar, reading comprehension, and oral
skills. The use of language-learning apps, interac-
tive grammar exercises, and multimedia storytell-
ing provides diverse opportunities for students to
practice and apply their knowledge.

A student remarked during the interview, “Mas
madali kong natutunan ang tamang gramatika
gamit ang mga apps na nagbibigay ng instant
feedback.” (I learned proper grammar more easily
using apps that provide instant feedback).

Enhanced Accessibility

Digital resources have made learning more ac-
cessible by providing students with 24/7 access to
materials. This allows for independent, self-paced
learning, which is particularly beneficial for stu-
dents who require additional time to grasp com-
plex concepts or who need to revisit lessons for
reinforcement.

One participant shared, “Ang mga estudyante
ko ay may pagkakataong balikan ang mga ma-
teryal sa oras na gusto nila. Natututo sila sa sar-
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ili nilang bilis.” (My students have the opportu-
nity to revisit materials whenever they want. They
learn at their own pace).

Collaborative Learning

The integration of tools like Google Workspace
fosters collaborative learning by enabling group
activities and improving teamwork and communi-
cation skills. Features such as shared documents,
real-time editing, and virtual meetings encourage
students to work together effectively, even out-
side the classroom.

One educator explained, “Napansin ko namas
nagiging maayos ang komunikasyon ng mga
estudyante kapag gumagamit kami ng collabo-
rative tools tulad ng Google Docs.” (I noticed
that students communicate better when we use
collaborative tools like Google Docs).

DISCUSSION

As shown in Table 1, the practice of using
multimedia tools aligns with Mayer’s Cognitive
Theory of Multimedia Learning, which posits that
individuals learn more effectively when informa-
tion is presented through both verbal and visual
modalities (Mayer 2024). The integration of multi-
media also resonates with findings from Varona
(2022), who emphasised the importance of contex-
tualised digital materials in enhancing language
learning outcomes.

In the same manner the effectiveness of gami-
fication in learning is well-documented in litera-
ture. Li et al. (2023) highlighted that gamification
enhances intrinsic motivation and engagement,
which are critical for effective language acquisi-
tion. The Filipino context underscores this further,
as interactive methods cater to students’ prefer-
ences for collaborative and playful learning
environments.

Blended learning supports the principles of
constructivism, which emphasise the role of learn-
ers in constructing their own knowledge through
exploration and interaction (Vygotsky 1978). Stud-
ies by Anthony Jnr et al. (2022) demonstrated that
blended learning is particularly effective in Philip-
pine higher education, as it accommodates diverse
learning paces and styles.

Furthermore, the use of language learning plat-
forms supports the concept of microlearning, where
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learners engage in short, focused activities tailored
to specific objectives. According to studies, digi-
tal platforms enable self-directed learning and en-
hance language proficiency by providing interac-
tive, on-demand resources (Adelakun 2023;
Kabel and Messabis 2024).

Table 2, on the other hand, exhibited challeng-
es in integrating technology. Among these find-
ings are technical issues which align with the study
of Ogbo etal. (2021), who emphasised that offline
solutions are critical in addressing the digital di-
vide in developing countries. Similarly, Tate and
Warschauer (2022) highlighted the importance of
digital equity, advocating for alternative solutions
to support learners in underserved areas.

The challenge of digital literacy is somehow
being resolved by training provided by correspond-
ing institutions. This practice is supported by re-
search from Yurtseven Avci et al. (2020), who
stressed that continuous professional develop-
ment programs are essential to equip educators
with the skills needed to integrate technology ef-
fectively. Furthermore, the concept of digital litera-
cy is emphasised in the review of Pangrazio et al.
(2020), which identifies technical, cognitive, and
social-emotional components as critical for navigating
digital environments.

Furthermore, content adaptation posed another
challenge that is parallel to some studies, that is,
the study by Merino and Metila (2024), which em-
phasises the need for localised digital resources in
Philippine education. It also reflects the principle
of contextualisation in education (Glahn and Gru-
ber 2020), which highlights the importance of making
content relatable and meaningful for learners.

Additionally, the issue of resistance to change
may be reduced as educators and learners alike are
slowly adopting technology. This aligns with Rog-
ers’ Diffusion of Innovation Theory, which posits
that individuals are more likely to adopt new tech-
nologies when they see clear advantages (Garcia-
Avilés 2020). Providing support and showcasing
success stories can accelerate the acceptance of
innovative practices in educational settings.

Institutions must invest in infrastructure that
supports both online and offline learning to ad-
dress technical issues. This includes expanding
internet access and providing low-cost or free de-
vices for students in need. Workshops and train-
ing sessions should be institutionalised to address
digital literacy gaps. These programs must cater to
different skill levels and focus on both educators
and students. Efforts to create culturally relevant
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digital materials must be prioritised. Partnerships
between educators, curriculum developers, and
content creators can produce high-quality loca-
lised resources for Filipino classrooms. Mentoring
programs and showcasing successful technology
integration practices are vital for overcoming re-
sistance. Schools should create a culture of inno-
vation by recognising and rewarding educators
who adopt and excel in technology integration.

The study’s findings are consistent with broad-
er literature on challenges in technology integra-
tion. Alda et al. (2020) highlighted that infrastruc-
ture and digital literacy are foundational to suc-
cessful technology adoption in Philippine educa-
tion. By addressing these challenges, educational
institutions can promote equitable and effective
technology integration in Filipino classrooms.

Finally, Table 3 showcased impacts of technol-
ogy integration in language education. Among the
impacts is the increase in engagement of the learn-
ers. This finding aligns with Ben-Eliyahu et al.
(2018), who defined engagement as a multidimen-
sional construct encompassing behavioural, emo-
tional, and cognitive involvement. Interactive ac-
tivities address these dimensions by promoting
active participation, emotional connection, and
deeper cognitive processing. Research by Dab-
bagh and Kitsantas (2012) further supports the
idea that technology-enhanced environments pro-
mote higher engagement by allowing learners to
take an active role in their education.

Additionally, an improved learning outcome
was also observed, which aligned with Mayer’s (2024)
Cognitive Theory of Multimedia Learning. The theo-
ry posited that combining visual and auditory infor-
mation improves comprehension and retention. Sim-
ilarly, a study by Almacen and Labitad (2024), found
that Filipino students exposed to multimedia-based les-
sons showed better academic performance compared
to those in traditional learning setups.

What’s more, technology integration enhanc-
es the accessibility to learning resources. This find-
ing resonated with Bandura’s (1986) Social Cogni-
tive Theory, which highlights the importance of
self-regulation in learning. Digital accessibility also
supports UNESCO’s (2020) emphasis on equity
and inclusion in education, as it enables students
from diverse backgrounds to participate fully in
the learning process.

Ultimately, technology fostered collaborative
learning. This observation supports Vygotsky’s
(1978) Social Constructivist Theory, which empha-
sises the role of social interaction in cognitive de-
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velopment. Collaborative tools create a virtual space
for students to engage in meaningful discussions
and problem-solving activities, fostering a sense
of community and shared learning.

The increased engagement and improved learn-
ing outcomes suggest that educators must shift
towards student-centred teaching approaches that
integrate technology. Schools should invest in
training programs to equip teachers with the skills
needed to maximise the potential of these tools. In
addition, the enhanced accessibility provided by
digital tools underscores the need for equitable
distribution of resources. Schools should ensure
that all students, especially those from margina-
lised communities, have access to the necessary
devices and internet connectivity.

Collaborative learning also highlights the im-
portance of fostering 21* century skills such as
teamwork, communication, and digital literacy. Ed-
ucational policies should emphasise these compe-
tencies to prepare students for the demands of the
modern workforce.

The integration of technology in Filipino class-
rooms, therefore, represents a significant opportu-
nity to transform traditional pedagogies and equip
students with the skills necessary for success in a
digital age.

Optimising Technology Use in Teaching Filipino
Language

The findings of the study on integrating tech-
nology in teaching Filipino highlight actionable
propositions aimed at addressing challenges, en-
hancing engagement, and improving learning out-
comes. To begin with, improving access to infra-
structure such as a stable internet, modern devic-
es, and reliable technological systems is essential.
Many classrooms face persistent technical issues,
hindering the seamless integration of digital tools.
By addressing these gaps, educational institutions
can foster equity, ensuring all learners benefit from
digital innovations. Such investments create an
enabling environment for technology use in edu-
cation, bridging accessibility divides, especially
for underprivileged learners.

Building digital literacy among educators and
students emerges as another critical recommenda-
tion. Regular training programs can equip both
groups with the skills needed to navigate modern
educational technologies effectively. Findings re-
vealed gaps in digital competency, which limit the

Int J Edu Sci, 53(2): 97-105 (2026)

103

creative use of tools like language-learning apps
and gamified platforms. Research supports the idea
that professional development initiatives directly
enhance educators’ ability to integrate innovative
methods into teaching, ultimately benefiting stu-
dent outcomes (Chetty et al. 2024). When educa-
tors are confident in their digital skills, they are
better positioned to deliver lessons that are both
engaging and effective.

The study also recommends creating cultural-
ly relevant and adaptive content. While technolo-
gy introduces global tools like Duolingo or Quiz-
let, these resources need to align with the linguis-
tic and cultural context of Filipino learners. Teach-
ers reported the need to adapt materials to include
culturally authentic content, a strategy supported
by research on culturally responsive teaching. This
approach ensures that while leveraging global tech-
nologies, the unique aspects of Filipino language
and culture are preserved and celebrated.

Encouraging gamification and collaborative
learning platforms is another effective strategy to
foster engagement. The use of platforms like Ka-
hoot and Google Workspace enhances interaction
and teamwork, vital for language acquisition. The
findings are consistent with studies that highlight
gamification’s role in increasing motivation and mak-
ing lessons interactive and student-centred (Diche-
va et al. 2023). These tools not only make learning
enjoyable but also develop essential 21% century skills
such as collaboration and problem-solving.

Promoting hybrid and flexible learning models
is another crucial recommendation. Combining
online and face-to-face instruction allows for flex-
ibility, catering to diverse learning styles and pro-
viding access to materials beyond traditional class-
room hours. Blended learning has been shown to
enhance student autonomy, offering self-paced
opportunities for learners (Isteni¢ 2024). Such mo-
dels align with the modern demands for inclusivity
and adaptability in education.

Lastly, addressing resistance to change through
mentoring programs and awareness campaigns is
vital. Both educators and students may exhibit hesi-
tance toward adopting new technologies. By show-
casing successful implementations and the tangible
benefits of integrating technology, stakeholders can
develop a more open and adaptive mindset. Change
management strategies, as highlighted in Kotter’s
framework which is analysed by Rajan and Ganesan
(2017), suggest that involving all stakeholders in the
transition process fosters greater acceptance and
smoother implementation.
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These options provide a strategic framework
for optimising technology integration in teaching
Filipino. They address technical challenges, im-
prove digital literacy, promote culturally relevant
content, and leverage innovative teaching strate-
gies. Collectively, they pave the way for a modern-
ised, inclusive, and effective approach to Filipino
language education, preparing students for a digitally-
driven world while preserving cultural identity.

CONCLUSION

The study explored the effective practices, chal-
lenges, and impacts of integrating technology in
teaching Filipino to college students, providing
insights into optimising its use. Key findings re-
veal that multimedia tools, gamified learning plat-
forms, and hybrid models are effective in fostering
engagement and improving learning outcomes.
However, challenges such as technical issues, dig-
ital literacy gaps, and resistance to change under-
score the need for targeted interventions. The in-
tegration of technology was found to enhance stu-
dent engagement, provide accessible learning op-
portunities, and facilitate collaborative learning,
ultimately contributing to improved language pro-
ficiency and teamwork skills. These findings em-
phasise the transformative potential of technology
when thoughtfully integrated into Filipino language
education.

RECOMMENDATIONS

To maximise the benefits of technology inte-
gration, institutions should invest in stable inter-
net connectivity, updated devices, and reliable
classroom technologies to address technical chal-
lenges that hinder learning. Prioritising under-
served schools can ensure equitable access to re-
sources. Conduct regular workshops for educa-
tors and students to improve their digital literacy
and competency in using educational tools. Pro-
fessional development initiatives should focus on
effective pedagogical strategies for technology
integration. Encourage the creation of materials
that reflect Filipino cultural and linguistic contexts.
This ensures that global technologies are adapted
to meet local educational needs while preserving
cultural identity. Promote the use of gamified learn-
ing tools and collaborative platforms to enhance
student engagement and teamwork. These tools
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make lessons more interactive and enjoyable,
fostering deeper learning experiences.

Furthermore, expand the use of hybrid and flex-
ible approaches, combining online and face-to-face
instruction. This model caters to diverse learning
styles and allows students to access resources
beyond the classroom. Also, address resistance
to change through mentoring programs and aware-
ness campaigns. Highlighting success stories and
tangible benefits of technology integration can help
stakeholders embrace innovation.
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